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ABSTRACT 

The present study investigated the type and frequency of the common errors in the written performance of 
EFL students in the Kurdistan region of Iraq, considering the correct use of Mechanics of writing, and also 
compared the errors made by students in the two groups of Male and Female Kurdish EFL learners. In this 
regard using a composition test, the errors made by the participants were analyzed. Moreover the inter-rater 
reliability was estimated to ensure the reliability of the instrument and the obtained results, and in order to 
add to the reliability and the validity of the results, a checklist was designed, developed and used by the 
researcher as a framework for correcting and analyzing the errors made by the students, which contained a 
list of the most identified elements of writing mechanics. The results revealed that generally the major 
problems of Kurdish students and the most errors they made were on the elements of Capitalization (61%), 
Punctuation (88%), and paragraphing (87%). However female students found to have generally much better 
performance than the male students in this respect. 

INTRODUCTION 

Writing is highly considered as a difficult and problematic productive skill by foreign language 
learners, and finds its' importance in its role in both life and education. People need to write for 
different purposes in different stages of their lives and based on the requirements in educational, 
business, family or friendship communicational contexts, for each of which learners are supposed to 
use correct frameworks for writing and correctly employ mechanics of writing and be aware of the 
grammatical points and rules to produce error-free and desired form of written texts. Writing is also 
considered as a mediator and an important communicating tool to generate and transfer ideas. 
Considering this fact, adherence to the correct use of mechanics of writing is helpful and beneficial in 
facilitating communication and helps the easy and clearly conveying of the message on the part of 
reader(s). 

Many factors are involved in creating a perfect error-free piece of writing that the learners must be 
aware of them to focus in the process of their writings. Some of these factors are merely grammatical, 
related to a set of rules and conventions and knowing them are considered as the basics of writing 
along with the sufficient knowledge about vocabularies. However in the advanced levels of learning 
writing skills, adherence to the mechanics of writing as the crucial elements of body of writing are so 
important, hence expected from the learners to master them. In other words, one cannot master 
writing skill by only learning the grammatical and syntactical structures and main points theoretically. 
Instead learners are supposed to practically use these structures and points in actual production 
output. Analyzing the writings of students and finding the most frequent errors they make and hence 
identifying their major problems in writing can be helpful in showing the extent of effectiveness of 
techniques, methods or strategies that teachers use in order to teach writing skills. Failure in any of 
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these strategies of teaching can lead to the possible errors in students' performance. Henceforth 
knowing about the most difficulties of the students in writing and particularly in the correct use of 
mechanics of writing can pave the way for setting up new teaching strategies and to modify some 
related parts in designing the curriculum and training more effective teachers that can help students in 
writing error-free and correct forms of writings. 

Majority of the studies in the field of error analysis and writing skill has been highly devoted to the 
correct use of grammar, punctuation and spelling, putting the other elements of mechanics of writing 
in the margin. Many also investigated the sources of errors made by EFL learners (e.g. Shormani, 2012; 
Ramezani, 2013; Abusaeedi Rostami and Boroomand, 2015) and interpreted the reasons of 
committing those errors on the side of Kurdish and other EFL learners in different contexts, such as 
Iran, Thailand, and Arabic speaking countries and so on. Moreover, some studies focused on the 
importance of error correction (e.g. Truscott and Hsu, 2008; Truscott, 2007; Ferris, 2004; Chandler, 
2003, Ferris and Roberts, 2001) and corrective feedbacks (e.g. Ferris and Roberts,  2001; Chandler, 
2013) on improving students' writing skills and teachers' and learners' beliefs and points of view on 
the importance and effects of error correction and feedback on the learners' writing performance (e.g. 
Loewen et al, 2009; Varnosfadrani and Basturkmen, 2009; Schulz, 1996). However it must be noted 
that few studies were conducted on Kurdish students' writing skill in general and their correct use of 
mechanics of writing in particular, which were the main focus of the present study (e.g. Ahmed,2008; 
Sulaiman and Muhammad, 2013; Muhammed and Ameen, 2014).  

While many studies of error analysis on students' writing skill were merely devoted to grammatical 
issue, such as Darus and Subramaniam (2009) who in their study on Malay students of EFL, identified 
and analyzed the writing errors of the learners and classified them in to 6 categories of preposition, 
verb tense, singular/plural form,  word choice, word order and subject-verb agreement based on their 
most frequent errors; and Victor (1973) classified writing errors in to different categories of : 
Contractions, Spelling, abbreviations and informalities, Repetition and circumlocution, Punctuation, 
Noun groups , Sentence structure, Verb groups, Intensifiers , Pronouns Adjectives, Prepositions, 
Carelessness, Confusion or misuse of words and idioms; this study considered mechanics of writing as 
the major focus and few grammatical points which seemed to some extent related to the mechanics of 
writing and the most noticeable grammatical elements used by Kurdish learners , such as verb tense , 
determiners, pronouns and gerunds and participles. In other words, in this study the students' written 
productions were analyzed and classified in 11 categories of capitalization, contractions, punctuation, 
spelling, paragraphing, gerunds and participles, numbers and numerals, verb tense, word order, 
determiners, and pronouns. 

Khansir (2008) focused on analyzing syntactical errors in the writing performance of EFL learners to 
classify “errors” made by them at the sentence level. He found most of the errors to be in the realm of 
correct use of Auxiliary verbs, passive and tenses. In another study, Khansir (2013) compared errors 
done by ESL and EFL learners, and showed that majority of errors done by EFL learners were in the 
domain of punctuations, while the minimum number of committed errors in their written productions 
were in the domain of spelling. Muhammed and Ameen (2014) Showed grammar rules as the major 
problem of the Kurdish students in their English writings and found that "punctuation" and "spelling" 
errors were the other frequent errors made by Kurdish students. Darus and Subramaniam (2009) 
found that majority of the errors made by participants in their written productions were grammatical; 
and most of the sentences made by students were incomprehensible and meaningless. They also 
showed that EFL learners are weak in using sentence structure rules and they have relatively limited 
knowledge of vocabulary. Rostami Abusaeedi and Boroomand (2015) conducted a study in the context 
of Iran and found that female learners committed more errors in their written productions compared 
to male learners. However, they concluded that both male and female students had similar types of 
errors in their writings.  Tananart (2000) studied the EFL learners’ frequency of errors, and found 
"grammatical errors" in terms of structure as the most frequent errors in the students' written 
productions, while the minor type of errors found to be errors in the correct use of spelling, word 
choice, transition signals, and verb forms. On the other hand, in a study by Ghadessy (1976) on Iranian 
learners as sample of EFL learners, it was found that the major types of error committed by the 
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participant were Morphology, Modal verbs, Tenses, Articles, Word order, Syntax, Construction, 
Preposition, and Lexis based on their frequency. Kharma (1981) dealt with the errors considering the 
use of definite and indefinite articles as the most error EFL learners commit. He concluded that "the" is 
the most problematic error in the written performance of EFL learners in terms of using articles. 
Ahmed (2008) found that Kurdish students have severe problem in producing speech acts which seem 
natural English. The main reason he proposed for producing these meaningless speech acts were 
found to be due to their translations of speech acts from their own mother tongue.  Regarding the 
sources of error, as Darus and Subramaniam (2009) pointed out, the most important finding of EA 
(error analysis) is the major role of misunderstanding the rules of the target language by the learners 
in their error makings. As Celce-Murcia et al. (1966) and Pei (1966) stated, It seems that the root of 
these errors are also in the fact that, usually non-native speakers, focus only on the correct use of one 
or two components of writing, such as grammar, punctuation or other elements of writing mechanics, 
and neglect the rest of the elements, that's why the errors raise; and as Khansir (2013) points out, 
foreign language learners are not aware of rules of English writing. Boroomand and Rostami 
Abusaeedi (2013) and Rostami Abusaeedi and Boroomand (2015) concluded in their papers that the 
sources of errors made by EFL learners mostly rooted in imperfect mastery of the target language (i.e. 
English) and partial learning. The same reasons were also provided by Kim (2001), Ghafar Samar and 
Seyyed Rezaie (2006), Nayernia (2011), Sabzalipour (2012), Kafipour and Khojasteh (2012), Shormani 
(2012), Barzegar (2013), and Ramezani (2013) as they considered lack of knowledge, partial learning 
and incomplete mastery of the target language (English) as the main roots for the students' writing 
errors.  Nuryanfar (2014), focusing on the correct use of prepositions, found interference of Kurdish 
(L1 of learners) as the main reason of students' errors. Similarly, Muhammed and Ameen (2014) 
considered the EFL learners' errors in their written productions due to the learners' translation of 
ideas from their mother tongue, without being aware of the syntactic rules of the target language. 
Sulaiman and Muhammad (2013), in their study showed the students' problem in both recognizing 
and producing passive sentences. They believed that the errors made by students root in three factors 
of interlanguage, context of learning, and intralanguage.  Likewise Hamada (2008) and Brown (2007) 
summarized the main sources of errors made by EFL learners in three categories of Interlingual 
transfer, inralingual transfer, and other sources like errors encouraged by teaching, and the students' 
carelessness. Khansir (2013) also referred to interference of the mother tongue of the students along 
with the students' lack of knowledge or incomplete knowledge of English writing and complexity of the 
English language as the main causes of errors in Kurdish students. In contrast, Boroomand and 
Rostami Abusaeedi (2013) found few errors to be due to transfer from mother tongue.  

Mechanics of writing which is the focus of this study has been defined differently and in various ways, 
and hence different scholars have been categorized it differently. Henceforth this study considered all 
of the categories or sub categories defined by majority of the scholars, more specifically those 
categories which had overlap in all definitions (e.g. Capitalization, Punctuation, spelling) and those 
other (e.g. numbers and numerals). Since in some of the definitions and categories presented by some 
scholars (e.g. Smith, 2003), grammar is considered as a subcategory of writing mechanics, this study 
considered some most tangible grammatical points which are directly or indirectly relate or affect 
mechanics of writing in this study (e.g. Word order, verb tense, determiners, gerunds and participles ). 
Finally a framework was set for this study based on which, mechanics of writing was examined based 
on the 11 related categories of : capitalization, contractions, punctuation, spelling, paragraphing, 
gerunds and participles, numbers and numerals, verb tense, word order, determiners, and pronouns. 

The main aim of this study is to identify the most problematic points that Kurdish EFL learners 
generally face in writing based on the prepared framework used in this study, considering the 
mechanics of writing. Finding the frequency of errors made by Kurdish students considering each 
element of writing mechanics and also comparing the errors of the students in two groups of male and 
female to figure out the potential difference between these two groups considering the frequency of 
errors made on the elements of mechanics of writing are also considered as the other goals of this 
study. In this regard, the following research questions are addressed in this research work. 

1. What are the most frequent errors made by Kurdish EFL students generally (as a whole) in terms of 
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the use of mechanics of writing? 

2. What are the most frequent errors made by Kurdish EFL male students in terms of the use of 
mechanics of writing? 

3. What are the most frequent errors made by Kurdish EFL female students in terms of the use of 
mechanics of writing? 

Methodology  

Participants 

100 Kurdish high school students, studying in the 11th grade, in age range of 17 to 18 years old were 
selected randomly from the pool of all the students with same characteristics, studying in the high 
schools of Erbil, the Kurdistan region of Iraq which involved 20 Kurdish high schools in total. The 
subjects, considering the factor of sex, where selected and divided in the two equal groups of male and 
female, in that each group consisted of 50 participants. 

Instruments 

Two types of instruments were employed in this study to collect the required data for the later 
analysis based on the research goals:  written composition test and checklist 

Written Composition test 

Students' pieces of writings are the most useful and beneficial data one can collect to analyze the 
students' problems in writing regarding both grammar and mechanics of writing. Hence, students' 
compositions as indeed the most enriched source of data are the best research instrument one can use 
for the data collection purpose, since it is the mere written production of the students which reveals 
the most difficulties of the students in transferring their thoughts and ideas in to the written form, that 
is where the errors arise and show themselves. They provide us with the information about the 
effectiveness or ineffectiveness of the teachers' strategies and methods in teaching writing mechanics 
and related grammatical points. 

Checklist 

Another instrument used in this study was checklist. Due to the various range of definitions and 
classifications attributed to the writing mechanics, in order to set a framework for this study and to 
validate and add to the reliability of the results obtained by the correction of the students' composition 
papers, in which using inter-rater reliability a high reliability was obtained (r>0.85), and help the 
process of data analysis easier and more standard, a checklist (See appendix ) was designed and 
developed by the researcher which examines the correct use of following factors : capitalization, 
contractions, punctuation, spelling, paragraphing, gerunds and participles, numbers and numerals, 
verb tense, word order, determiners, and pronouns. The reason for adding some grammatical points to 
the checklist and considering them in the data analysis and consequently results was the fact that in 
some definitions and classifications of writing mechanics some have also considered grammar as a 
part of writing mechanics a long with numbers and numerals, and also gerunds and participles. Hence 
the researcher decided to add only those grammatical points that are somehow more related to the 
mechanics of writing and not focusing on the detailed grammatical points, instead generally examining 
their use as we focus on the main and most important factors of writing mechanics, such as spelling, 
punctuations, paragraphing, capitalization and etc.  

Design and Procedure 

According to the intentions of this study to investigate the written productions of Kurd students in 
using mechanics of writing, this study used content and descriptive analysis. On the other hand, to 
show the major difficulties of the students considering the different categories listed in the checklist, 
frequency analysis was employed. Considering all of these issues, this is a qualitative study. 

In order to conduct the study, after the participants were selected and set in to their groups, the 
composition exam was administered to collect the required data, which procedure was elaborated 
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below. Afterwards, the students’ papers were corrected by the teacher based on the checklist which 
reliability was approved. 

Administrating the Composition Exam Session 

Being present at each writing performance exam session, the researcher generally informed the 
students about the purpose of taking this exam, they were asked to write down in the exam papers 
provided for them by the researcher and handed in to the students at the beginning of the session. 
They were asked not to write their names on the top of their papers. Students were asked to write 
about their holidays (the composition subject: My holiday) in less than 500 words, during the 40 
minutes time given to them, which was relatively a sufficient time. 

All papers were collected by the researcher when the time was over. After collecting the papers, he 
randomly selected 5 composition papers from each school. This way he came up with the total 100 
composition papers to be analyzed through the use of the checklist developed by the researcher.  

 Ethical Considerations 

Before conducting the composition writing test, all the participants were briefly informed about the 
goals and the nature of the study in a way that it doesn't affect the results and to prevent the probable 
side effects it would have on the reliability of the ongoing data. All participants were assured of the 
privacy and confidentiality of the information they provide in that the whole data will be used only for 
this study and the researcher is the only one who will have access to them. 

Before starting the writing exam, the students were asked not to write down their names, but only 
write their sex. In other words, they were assured that their papers would be corrected and analyzed 
anonymously. 

It must be asserted that before all the data collection process takes place in the schools of Erbil, based 
on the law in Erbil, the permission was taken from the ministry of education and the province 
administration for education (Erbil surroundings). 

Data Analysis and Results 

In order to facilitate analyzing the students' written performance in using the mechanics of writing, a 
checklist as it was described in detail previously (see instruments part) was used in correcting the 
papers by the three raters, reliability of which was estimated before. Frequency analysis was 
employed on the checklist results and the detailed frequencies were tabulated for the easier 
interpretation. Using content and descriptive analysis, the whole data were interpreted qualitatively 
by the researcher. 

It must be noted that the results of the student participants' written productions were analyzed first as 
the whole students, and then they were analyzed in the separate groups of male and female students 
based on the factor of sex. 

Below, the obtained data are analyzed and elaborated once as a whole and once separately based on 
the participants’ gender.  

According to the definitions provided by literature, punctuations and capitalization are each consisted 
of different categories, which were generally analyzed by checklist, but dealt with in details in the 
following section of the content analysis right after the analysis of the obtained results by the 
checklists which were filled after correction of the participants’ papers. 

Frequency Analysis of the Participants’ Writings in Terms of the Extent of their Adherence to the 
Mechanics of Writing 

In this section, by tabulating the results and showing the frequency of the use, error or misuse of the 
participants regarding the variables related to the mechanics of writing, we come up with detailed and 
more useful information that can help us in recognizing the writing problems of students better and 
finding out the weaknesses of teaching in any of these variables under the study. 
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In the checklist, numbers - in form of percentages - that locate under “yes” option, refer to the number 
of the students who successfully used those elements of writing correctly in their compositions; while 
numbers - in form of percentages - that locate under “No” option, refer to the number of the students 
who failed in using those elements of writing correctly in their composition papers. The third option 
used in the scale of the checklist is named “other”, which is used to refer to the number of the students 
who either didn’t use that element of writing in their compositions at all to be evaluated as being 
correct or not, or if they appeared in their writings, they were misused in some parts of their writings 
while the same element were used correctly on the other parts, which if it doesn’t be called mistakes 
instead of strong claim of error, it can be called as the low and insufficient knowledge of the students 
about those elements or that they have not learnt that element completely, and there is a need for 
more attention to those elements to be fully learnt. The “other” option will be analyzed in detail for 
each element, under each table below. Now we first analyze the female participants’ writings below, 
after that we illustrate the results of the male participants and finally we show the results of the 
participants as a whole to conclude this section. 

Details of the frequency distribution of the male participants’ extent of adherence to the mechanics of 
writing with some few related grammatical considerations, based on the checklist are shown on the 
table 1. 

Table 1.1. Descriptive Statistics for the Analysis of the Male Participants’ Performance 

 in Their Use of Writing Mechanics 

The correct use of … N Yes No Other 

Capitalization 50 30% 60% 10% 

Contractions  50 46% 36% 18% 

Punctuations 50 6% 84% 10% 

Spelling 50 56% 30% 14% 

Paragraphing 50 2% 96% 2% 

Gerunds and 
participles 

50 10% 16% 74% 

Numbers and 
numerals 

50 30% 4% 66% 

Verb tense 50 30% 58% 12% 

Word order 50 72% 26% 2% 

Determiners 50 46% 48% 6% 

Pronouns 50 46% 30% 6% 

 

As table 1 shows, while majority of the male students paid attention to the correct use of contractions 
(46%), spelling(56%), word order(72%), determiners(46%) and pronouns(46%), and they used them 
in their writings almost perfectly, lack of sufficient knowledge and attention toward the correct use of 
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capitalization(30%) , punctuations(6%) , paragraphing(2%) , and verb tense (30%) were apparent, as 
many errors were observed in their papers that indicates that they were not fully learnt them or 
directed toward considering them in their writings.  

Regarding the cases of gerunds and participles (74%) and numbers and numerals (66%), majority of 
the male participants either avoided using them in their compositions or they only used them correctly 
only in one or two cases and not in the rest of the cases they appeared in their papers and so it can’t be 
judged if they have mastered these writing mechanics or not. However the table illustrates that most of 
those who used the writing element of numbers and numerals, used it correctly, while few of the 
participants used gerunds and participles elements correctly in their writings. 

Details of the frequency distribution of the female participants’ extent of adherence to the mechanics 
of writing with some few related grammatical considerations, based on the checklist are shown on the 
table 2. 

Table 2. Descriptive Statistics for the Analysis of the Female Participants’ Performance in Their 
Use of Writing Mechanics 

The correct use of … N Yes No Other 

Capitalization 50 28% 62% 10% 

Contractions  50 48% 22% 30% 

Punctuations 50 2% 92% 6% 

Spelling 50 78% 10% 12% 

Paragraphing 50 14% 78% 8% 

Gerunds and 
participles 

50 8% 2% 90% 

Numbers and 
numerals 

50 32% 20% 48% 

Verb tense 50 36% 26% 38% 

Word order 50 68% 26% 6% 

Determiners 50 56% 32% 12% 

Pronouns 50 80% 10% 10% 

 

Table 2 Indicates that most of the female participants were totally aware of using the variables of 
pronouns (80%), determiners (56%), word order (68%), spelling (78%) and contractions (48%) 
correctly, while they showed poor performance in using the correct forms of punctuations(62%), 
capitalizations(92%), and paragraphing(78%).  

Most of the female participants either avoided using the three variables of gerunds and participles 
(90%), numbers and numerals (48%), and verb tense (38%) or they only used them correctly only in 
one or two cases and not in the rest of the cases they appeared in their papers and so judging about 
their extent of mastery in the use of the writing mechanics are not possible. However the table 
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illustrates that most of those who used the writing element of numbers and numerals and gerunds and 
participles, and verb tense, used them correctly. 

Details of the frequency distribution of the whole participants’ extent of adherence to the mechanics of 
writing with some few related grammatical considerations, based on the checklist are shown on table 
3. 

Table 3. Descriptive Statistics for the Analysis of the Whole Participants’ Performance in Their 
Use of Writing Mechanics 

 

The correct use of … N Yes No Other 

Capitalization 100 29% 61% 10% 

Contractions 100 47% 29% 24% 

Punctuations 100 4% 88% 8% 

Spelling 100 67% 20% 13% 

Paragraphing 100 8% 87% 5% 

Gerunds and 
participles 

100 9% 9% 82% 

Numbers and 
numerals 

100 31% 12% 57% 

Verb tense 100 33% 42% 25% 

Word order 100 70% 26% 4% 

Determiners 100 51% 40% 9% 

Pronouns 100 72% 20% 8% 

 

Table 3 Shows that generally most of the participants used the correct forms of contractions(47%), 
spelling(67%), word order(70%), determiners(51%), and pronouns(72%), while majority of them all 
in all show poor proficiency in using the correct forms of verb tense(42%), paragraphing(87%), 
punctuations(88%), and capitalizations(61%).  

Regarding the variables of gerunds and participles (82%) and numbers and numerals (57%), generally 
majority of the participants either avoided using them in their writings or they only used them 
correctly only in few cases and not in the rest of the cases they appeared in their compositions and 
therefore it can’t be judged if they have mastered these writing mechanics or not.  

Content Analysis of the Participants’ Writings  

Comparing table 1 and table 2, it can be observed that majority of both female and male students 
consider the correct use of contractions, spelling, word order, and pronouns. However female students 
showed relatively better proficiency in the use of contractions, spelling, and pronouns, while male 
students were in the better position considering the correct word order in their writings. Regarding 
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the variable of determiners, female students performed much better than the male students, while 
many errors and cases of misuse were observed in the writings of the majority of the male students. 

As one of the most significant findings of this study, it is noteworthy that except for few cases among 
the whole participants of this study, almost none of the participants used any of the punctuation marks 
such as comma(,), colon(:), question mark(?), semicolon(;), and so on. Only in some few cases the 
participants used period (.) mark. 

The other important point is that sentences in the writings of the majority of the participants were 
incomplete, unfinished and in many cases meaningless.  

Discussion and Conclusion  

This study was an attempt to find the main problems that Kurdish EFL learners commonly face in 
using mechanics of writing correctly along with having an eye on some related grammatical points 
considered in this study.To answer the first two research questions related to the most frequent errors 
that Kurdish students make in their writings, we must refer to the frequency tables in the results 
section, based on which, we can observe that the most frequent errors committed by male students 
where respectively in the cases of paragraphing, punctuation, capitalization and verb tense; while if we 
rank female students' errors based on frequency of occurrence we have punctuation, paragraphing 
and capitalization, respectively. The results showed that unlike male students, for female learners verb 
tense was not counted as one of the major errors made, but as a reason for making errors considering 
this element, generally based on the distribution of frequencies in the tables we can assume that most 
probably for both male and female students it is counted as a problem in noticing how and when to use 
any of the verb tenses in the sentences, due to several mistakes that majority of female students did in 
their writings and the frequency of errors made by male students. However, interestingly it was 
observed that both male and female students showed same set of errors in their writings, although the 
frequency of their errors differed. Generally, considering the table 3 we counted these four elements of 
punctuation, paragraphing, capitalization, and verb tense respectively as the most frequent errors 
made by Kurdish learners in general. Surprisingly majority of Kurdish students didn't use any 
punctuation in their papers, except for using period (.) in few papers; which show the lack of students' 
knowledge about the importance of using punctuation, types of punctuation, and the places they are 
expected to be used. Similarly in case of paragraphing, it was found that majority of the participants 
were not aware of it as most of them didn't use paragraphing, and so used a long irrelevant paragraph 
to create a piece of writing which had no coherence and cohesion in many cases. Likewise, Majority of 
the students showed lack of knowledge considering the places where they were supposed to capitalize 
the words and where they shouldn't. Few of the students however only capitalized the proper nouns, 
and some of them only capitalized the first letter of the first word in each sentence, that is the indicator 
of their partial knowledge of capitalization, or that maybe they just made capitalization in those cases 
by chance, without knowing the rules of capitalizations. In case of determiners, many errors were 
found due to the wrong use of the article "the", which shows those participants' unfamiliarity with the 
usages of "the" to use them in appropriate places in the sentences. 

This study provides support for the findings of Khansir (2013) in that in the case of writing, most of 
errors done by EFL students are in correct use of punctuations and the least number of the errors they 
commit are in correct form of spelling. While Muhammed and Ameen (2014) and Darus and 
Subramaniam (2009) found grammar rules as the main problem of the students in their English 
writings, since this study examined few grammatical elements related to writing mechanics and not all 
of them, it would be an strong claim in this study to call grammar rules as the major problem, instead 
we call errors made on verb tenses as one of the main problems of Kurdish students in their writings. 
Unlike the findings of Muhammed and Ameen (2014), although we found punctuation errors as one of 
the major errors, relatively few "spelling" errors were found in this study. This study also supports the 
findings of Darus and Subramaniam (2009) in that most of the sentences made by students were 
incomprehensible and meaningless. However, findings of this study showed that in contrast with the 
other findings of Darus and Subramaniam (2009), participants generally had good and enough 
knowledge of vocabularies and also used correct spelling of the vocabularies. Unlike the finding of 
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Rostami Abusaeedi and Boroomand (2015), considering most of the elements of writing mechanics 
analyzed in the compositions of Kurd students, in this study we found that female students showed 
relatively higher performance than male learners. However, this study is similar to theirs in that the 
findings of both studies show that both male and female students had more or less showed same set of 
error, yet in our study the frequency of their errors differed in each of the elements of writing 
mechanics which were elaborated upon in the results section with the help of frequency tables. Unlike 
Khansir (2008) who found most of the students’ errors to be in the domain of correct use of Auxiliary 
verbs, passive and tenses, in this study except for students' errors in tenses, relatively no error were 
observed in the writings of students, while this grammatical element in addition to passive were not 
counted in the analysis of this study, since they are not related to the mechanics of writing and 
specially about passive sentences, the students in this level were not learnt this grammatical point yet. 
Similar to the findings of this study , in that grammatical errors were one of the major problems of 
Kurd students' writing specially about the cases of verb tenses and determiners, while spelling was 
one of the minor errors committed by the participants, are the findings of Tananart (2000) , who found 
"grammatical errors" in terms of structure as the most frequent errors in the students' writings, and 
the errors in the correct use of spelling, word choice, transition signals , and verb forms as the least 
frequent errors. However it must be noted that the most frequent errors found in our study were 
errors made on punctuation, capitalization, paragraphing and verb tense, while in another study 
conducted by Ghadessy (1976), most frequent errors committed by the participant were found to be 
Morphology, Modal verbs, Tenses, Articles, Word order, Syntax, Construction, Preposition, and Lexis 
based on their frequency. The findings of this study in the category of determiners are consistent with 
the finding of the study by Kharma (1981), in that almost all of the participants' problems were with 
the correct use of "the", which shows the need of the students to learn the different usages of "the" and 
where they should use it.  This study also supports the findings of the study by Ahmed (2008) in that 
students were not able to produce meaningful sentences and use correct speech acts. However unlike 
Ahmed (2008) who considered students’ translations of speech acts from their own mother tongue, 
lack of pragmatic competence and lack of linguistic knowledge of the FL and its culture as the main 
reasons for producing these meaningless and incorrect speech acts, this study considers students' lack 
of enough grammatical and structural knowledge as the main reasons of students' errors and making 
meaningless sentences.  In line with the statement of Darus and Subramaniam (2009), in this study we 
found that misunderstanding the target language rules by the students is a potential source of error 
they make in their writing performance. Similar to the findings of Celce-Murcia et al. (1966), Pei 
(1966), and Burns (2003) and Khansir (2013), this study also found that not being aware of English 
writing rules, and the focus EFL learners only on the correct use of one or two elements of writing 
mechanics, and ignoring the rest of the elements, are the important reasons which lead to the errors 
the students make. This study also supports the findings of Boroomand and Rostami Abusaeedi (2013) 
and Rostami Abusaeedi and Boroomand (2015) in that imperfect mastery of the target language (i.e. 
English) and partial learning are the main reasons of errors made by EFL learners. Similarly the study 
is in line with the conclusion of Kim (2001), Ghafar Samar and Seyyed Rezaie (2006), Nayernia (2011), 
Sabzalipour (2012), Kafipour and Khojasteh (2012), Al-Shormani (2012), Barzegar (2013), and 
Ramezani  in considering lack of knowledge, partial learning and incomplete mastery of the target 
language (English) as the main sources for the students' writing errors.  Unlike the reasons provided 
by Muhammed and Ameen (2014), Sulaiman and Muhammad (2013), Hamada (2008), and Brown 
(2007), this study doesn't consider interference of the mother tongue as the main reason for Kurd 
students' errors in their writings. In contrast, Boroomand and Rostami Abusaeedi (2013) found few 
errors to be due to transfer from mother tongue, which is in line with the findings of this study, in 
which based on the qualitative analysis conducted, in general, relatively few errors were observed to 
be sign of negative transfer, which were all happened in the domain of grammar and hence not main 
elements of mechanics of writing.  

All in all, this study revealed the severe difficulty of Kurdish students in implementing the correct 
forms of mechanics of writing and more specifically in the correct use of punctuation, paragraphing, 
capitalization, and verb tense as students showed the most frequent errors in those elements of 
writing mechanics. However generally female students showed better performance in their writings, 
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compared to male students. These findings along with the sources of errors which were interpreted 
from the results- that is, the partial knowledge or more possibly lack of efficient knowledge toward 
these rules of writing mechanics - are the indicators of serious need of Kurdish students to learn and 
practice those elements of writing mechanics while also work on grammatical points in order to 
improve their writing skills. 

Limitations of the Study and Suggestions for further research 

The study only generally focused on 11 elements of capitalization, contractions, punctuation, spelling, 
paragraphing, gerunds and participles, numbers and numerals, verb tense, word order, determiners, 
and pronouns. 

The participants were limited to the Kurdish region of Iraq, hence it is not generalizable either to 
Kurdish learners in all Kurdistan regions (i.e Turkey, Iran, Iraq) or to all Iraqi students. Hence it is 
suggested that the same study be done considering the learners from all Kurdish regions, or all Iraqi 
students.  

It must be noted that since logically not all of the factors could be found and analyzed only by one set 
of composition papers, subcategories of hand writing, pronouns, acronyms and technical abbreviation, 
and others such as units of measurement and few more, were not counted in this study, as the 
limitation of the study and due to the lack of using any of these factors by the participants in their 
writings, so they were omitted from this study, to be analyzed and dealt with in future, as the 
suggestions for further research. 
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Appendix  

The checklist developed by the author of this thesis to analyze the frequency of the students' 

correctness or errors in using the mechanics of writing 

 

The correct use of …  

Tallies 

Other 

Yes No 

 

Capitalization    

Contractions     

Punctuations    

Spelling    

Paragraphing    

Gerunds and participles    

Numbers and numerals    

Verb tense    

Word order    

Determiners    

Pronouns    
 

 


